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Since its inception, AMBA’s mission 
has been to promote and protect 
postgraduate management educa-
tion internationally.

AMBA aims to encourage students to enrol 
on high-quality international programmes in 
reputable institutions (usually business 
schools or equivalent). It also aims to encour-
age employers to recruit from these schools. 
The MBM – a blanket term to describe any 
postgraduate general management pro-
grammes that do not meet the post-experi-
ence requirements and outcomes of an MBA 
– is an important component of AMBA’s port-
folio as a Masters-level qualification prepar-
ing high potential career entrants for a suc-
cessful management career.

AMBA’s accreditation scheme is designed to 
provide a quality assurance and quality en-
hancement mechanism for institutions and 
MBM programmes worldwide that ensures 
the value of this qualification for prospective 
students, graduates, employers and society. 
With so many competing programmes, ac-
creditation informs prospective students and 
employers about institutions and pro-
grammes that meet AMBA’s international 
quality standards.

AMBA accreditation is holistic in nature – its 
criteria are used as a benchmark for assess-
ing the overall quality of an institution and its 
MBM programmes. Accreditation assess-
ments seek to balance the requirements for 
comparable international standards with the 
need to recognise local legislative and cultur-
al differences. AMBA will not necessarily rule 
out for consideration any deviations where 
the institution and its MBM programmes are 
of genuine international quality, with career 
outcomes demonstrably equivalent to those 
seen at other accredited institutions.

PREAMBLE

PREAMBLE
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MBM  
DEFINITION
The MBM is a generalist, postgraduate, and predominantly pre-experience degree designed 
to provide a thorough grounding in the theoretical fundamentals of management - accompa-
nied by substantial practical interventions - in order to enable graduates (usually from any 
discipline) to successfully begin a management career within a variety of different organisa-
tional settings, through the development of integrated knowledge, skills and values required 
to succeed in global and diverse environments.

   Have a positive impact on themselves, or-
ganisations, and society (in the broadest 
sense) for the benefit of all stakeholders

   Understand and respond through sound 
business practices to the challenges facing 
the planet (environment, climate change, 
global warming, social cohesion)

   Work within a team to achieve organisa-
tional goals within the context of sustaina-
ble development, contributing effectively 
to a diverse and inclusive environment

   Think critically and make decisions with in-
tegrity based on complex information, un-
derstanding the overall impact of manage-
rial decision-making

   Understand organisations and their stake-
holders, and have an awareness of public 
policy and the regulatory environment

   Integrate functional knowledge and apply 
strategic management skills at a junior lev-
el in changing business environments

   Operate effectively and respectfully in 
cross-cultural settings

   Develop a management career and a com-
mitment to lifelong learning

MBM DEFINITION | ATTRIBUTES  

ATTRIBUTES
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This document sets out the criteria for MBM 
programme accreditation. While setting the 
standards that accredited provision is ex-
pected to meet, these criteria are not intend-
ed to be so prescriptive as to stifle innovation 
or to preclude other measures by which qual-
ity may be assessed.

At the core of the accreditation scheme is full 
recognition of the autonomy of individual de-
gree-awarding institutions to offer MBM pro-
grammes and of the need for individuals and 
employers to have an internationally recog-
nised accreditation process based on an ex-
ternal and peer review of MBM provision.

Accreditation assesses the current standards 
of postgraduate management education of-
fered at an institution while promoting a de-
velopmental philosophy and a commitment 
to continuous improvement and quality en-
hancement. Institutions gaining accreditation 
are expected to maintain and demonstrate 
this commitment to regular improvement 
within their own programmes over the dura-
tion of each accreditation period.

Assessors will base their recommendation on 
the overall context of the MBM provision un-
der assessment, taking into account the qual-
ity of the institution offering the MBM.

An accredited MBA portfolio is normally a 
pre-requisite for the assessment of an institu-
tion’s MBM portfolio; however, if an institu-
tion does not offer an MBA, then MBM ac-
creditation may be permitted in exceptional 
circumstances. To be eligible for accredita-
tion, an institution should have at least three 
graduated classes from at least one pro-
gramme seeking accreditation at the time of 
the initial application. As an assurance of 
continuity and the sustainability of quality 
provision, an institution and its MBM provi-
sion will have conformed to the majority of 
AMBA’s accreditation criteria for a minimum 
period of three years prior to its first assess-
ment.

Accreditation may be removed at any time if 
there are significant infringements of the ac-
creditation criteria, or if other issues arise at 
the institution which may bring AMBA into 
disrepute.

FRAMEWORK AND ELIGIBILITY

FRAMEWORK  
AND ELIGIBILITY
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 THE MBM PORTFOLIO

The designation ‘MBM’ can be applied to 
any management degrees that have a sub-
stantial general management component.  
An institution may choose the programmes 
that it wishes to submit for MBM accredita-
tion. The school is responsible for fully iden-
tifying and communicating its accredited 
MBM portfolio to AMBA, as well as to other 
stakeholders.

In order to ensure clarity and transparency in 
the marketplace, all programmes with the 
same name, irrespective of delivery mode or 
location, must be assessed.  

Programmes offered at multiple campuses 
should each undergo an on-site assessment 
to ensure the equivalence of experience for 
students at each site. All institutions involved 
in the delivery of collaborative provision 
should normally expect an on-site assess-
ment visit to assess the quality and equiva-
lence of experience offered on the specific 
programmes, and partner institutions with 
unaccredited MBM provision will be expect-

ed to apply for accreditation within the cur-
rent review cycle of the multi-centre pro-
gramme. 

The awarding institution should assume full 
responsibility for the quality of collaborative 
delivery and is expected to make the initial 
application for AMBA accreditation.

Where an MBM programme is to be awarded 
jointly by more than one institution, one (ac-
credited) institution is to be designated as 
the lead provider and will be responsible for 
delivery by the partner institution(s). This also 
applies to programmes which allow students 
to undertake exchanges or modules deliv-
ered by other institutions.

THE MBM  
PORTFOLIO
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THE INSTITUTION

The institution offering an MBM should 
be sustainable, financially viable, and 
committed to quality and continuous 
improvement. It should possess a dis-
tinctive market identity which provides 
the basis for a high quality and suc-
cessful MBM portfolio. Its faculty 
should provide sufficient and balanced 
expertise in teaching, research and 
consultancy that guides the MBM 
learning experience in a cohesive and 
integrated way.
 

1.1 The assessment of MBM provision will 
take account of the institution offering 
the programmes. The institution is gen-
erally expected to be the business 
school, or equivalent unit, that offers de-
gree programmes, including the MBM 
portfolio. Institutions offering accredited 
MBM programmes should have:

(i) an appropriate mission, explicitly ex-
pressed and regularly reviewed, which 
reflects its key strengths and underpins 
the design of its MBM portfolio

(ii) a well-defined, credible and coherent 
strategy, realistically reflecting its re-
sources and constraints as well as its stat-
ed mission, with specific reference to the 
MBM

(iii) an effective and integrated organisation 
for the management and leadership of 
activities, with a significant degree of au-
tonomy and control over its future

(iv) a commitment to sustainability, good 
governance and continuous improve-
ment which impacts on the MBM, under-

pinned by well-defined and implement-
ed policies. The institution should be 
able to demonstrate satisfactory out-
comes from its own internal, national, 
and possibly international, audit pro-
cesses, and should provide evidence 
that it has responded successfully to any 
recommendations resulting from these 
processes

(v) market legitimacy, secured financial via-
bility and institutional continuity

(vi) a discrete identity and an appropriate 
degree of autonomy (e.g., from the wid-
er ‘parent body’ university) for deci-
sion-making on issues, such as strategic 
development and resourcing with re-
spect to educational provision and man-
agement of educational resources, par-
ticularly with regards to the MBM

(vii) identified its target population and have 
a developed sense of the market for its 
products, under- standing the particular 
nuances required for an MBM

(viii) a clearly articulated and effective policy 
with regards to its relations with the or-
ganisational and managerial world, with 
demonstrable impact on the MBM, in-
cluding means of regular access to em-
ployer opinion and a well-developed 
customer orientation. Executive educa-
tion activity is encouraged as a means of 
enhancing the relationship between aca-
demia and business, and as something 
that could benefit MBM teaching

(ix) a clearly articulated strategy for partner-
ships with other academic institutions, 
which enhances a range of opportunities 
for the benefit of the MBM portfolio.

1.2 Institutions should demonstrate that the 
level of overall resourcing is appropriate 
for postgraduate/post-experience stu-

THE INSTITUTION
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dents. Library, computing and research 
facilities should be of a high standard 
and should be accessible, at least elec-
tronically, outside normal working hours 
and at weekends. Access to indus-
try-standard hardware and software is 
important, as is the availability of busi-
ness databases and literature search fa-
cilities. Sufficient resources should be 
dedicated to innovation, and to the im-
provement and development of the 
MBM.

1.3 In order to provide suitably resourced 
and high-quality faculty available for the 
MBM, it is expected that the institution 
will have an explicit, mission-led faculty 
strategy as well as an efficient organisa-
tional structure.

1.4 The MBM teaching faculty should be of a 
size which can, with regards to the over-
all supervision and number of partici-
pants, fully resource the institution’s 
MBM provision to the required standard 
for which accreditation is being sought.

1.5 The institution should have a thorough 
and inclusive faculty development and 
recruitment policy to ensure that staff are 
suitably diverse, innovative, reflect the 
institution’s commitment to continuous 
improvement and continue to meet high 
standards.

1.6 Faculty teaching at MBM level should be 
appropriately qualified and credible. 
Therefore, at least 75% of the institu-
tion’s teaching staff should have a rele-
vant postgraduate degree. It is expected 
that the majority of faculty will hold a 
doctorate. The institution should also be 
able to provide relevant evidence of the 
quality of teaching from within its faculty, 
and that those teaching on the MBM 

possess the highest teaching standards. 
The institution should demonstrate that 
high-quality faculty are selected for the 
MBM in a balanced manner.

1.7 Faculty teaching at MBM level should be 
credibly balanced in terms of diversity. 
There is an expectation that faculty de-
velopment and recruitment plans include 
mechanisms to measure diversity and re-
spond appropriately where necessary.

1.8 The institution should be able to demon-
strate high levels of quality across its fac-
ulty as evidenced by relevant manage-
ment research, scholarship and 
consultancy. The majority of the MBM 
teaching team should be actively in-
volved in all three activities, and the insti-
tution should be able to demonstrate 
that there are effective mechanisms by 
which results from research, consultancy 
and contact with the corporate world are 
suitably incorporated into its MBM provi-
sion.

1.9 To ensure that MBM learning is cut-
ting-edge and innovative, research qual-
ity should be of a high standard in some 
areas of activity and show evidence of an 
international dimension. It is expected 
that a significant proportion of research 
output is relevant and demonstrably 
contributes to organisations and society, 
in line with the school’s mission and defi-
nition of impact.

1.10 The institution should formally address 
the issues of collegiality and integration 
of staff into the total teaching and learn-
ing environment of the school, including 
part-time faculty, faculty from another 
part of the institution, staff from other in-
stitutions, and practitioners. All members 
of the MBM teaching team, irrespective 
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THE INSTITUTION

of origin, should be fully integrated and 
subject to the institution’s quality assur-
ance policy.
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THE STUDENT COHORT 
EXPERIENCE

The MBM is designed to be a post-
graduate, general management 
qualification for high quality career 
entrants; the admissions process 
must be rigorous in ensuring that an 
appropriate, sustainable and diverse 
cohort is recruited and maintained.
 

2.1 There should be an expectation on the 
part of the provider that the student will 
be able to fulfil the objectives of the pro-
gramme and achieve the standard re-
quired for the award of the qualification. 
Evidence will be required to show rigour 
in procedures and standards for admis-
sion, for example, standard testing and 
interviewing. Interviews are expected to 
form an important component of the ad-
missions process.

2.2 The MBM can be aimed at graduates 
from any discipline, and any specific ad-
missions requirements must be made 
clear to all applicants in the admissions 
procedures.

2.3 It is not necessary to require prior work 
experience for accredited MBM pro-
grammes, and any such admissions re-
quirements must be made clear to all ap-
plicants in the admissions procedures, as 
well as having a clear rationale with regard 
to the pedagogy of the programme.

2.4 Evidence of language proficiency will be 
required to a suitable standard for mas-
ter’s-level learning and for meaningful stu-
dent interaction. Where teaching is in 
English, standardised evaluation of stu-
dents for whom English is not the first lan-
guage will be expected.

2.5 In order to ensure a rounded learning ex-
perience for students from a wide range 
of backgrounds and to maintain cohesion 
and integrity of the student cohort, ad-
mission with credit, admission with ad-
vanced standing and exemptions will not 
normally be accepted for accredited 
MBM programmes.

2.6 To achieve adequate group interaction 
and diversity, the expected intake on each 
accredited programme would be a dis-
tinct learning group of at least 20 stu-
dents. Due regard will be given to the 
following factors: the need for a critical 
mass of participants; geographical factors 
which may serve to constrain a local mar-
ket; and the combination of intakes from 
different entry points (carousel) and 
modes of delivery – providing that stu-
dent group cohesion and integrity is 
maintained and managed within reasona-
ble limits above the 20 minimum thresh-
old in each core class.

2.7 In order to promote mutual learning 
among peers, students should be select-
ed on the basis of the contribution they 

THE STUDENT COHORT 
EXPERIENCE
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may be expected to make to a cohort, as 
well as the benefit they may gain. Given 
the important role members of the cohort 
play in enriching the learning process, 
student diversity across a range of metrics 
(such as ethnicity, gender, disability, aca-
demic and work background) is expected.

2.8 To ensure programme diversity and re-
flection of the real-world working environ-
ment, individual MBM intakes should be 
gender diverse and balanced where pos-
sible.

2.9 Some of the learning in an MBM is ex-
pected to take place between members 
of the learning group; therefore, opportu-
nities for collaborative learning should be 
provided. Such interaction can be face-to-
face and/or through the application of a 
virtual learning environment, as long as 
this encourages and supports synchro-
nous interaction where appropriate.

2.10 Single company and consortia pro-
grammes should ensure that final deci-
sions on admissions, student progress, 
curriculum, assessment, and award of the 
MBM remain under the control of the in-

THE STUDENT COHORT EXPERIENCE
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stitution. Since a major source of learning 
flows from the interaction between man-
agers from a variety of backgrounds, it is 
essential that the profile of the student 
intake conforms to criterion 2.7.

2.11 Mechanisms should be in place to ensure 
that students, especially international stu-
dents, receive adequate pastoral care 
and support throughout their course of 
study. The institution should also have a 
formal policy to support students with dis-
abilities. All student policies should be 
clearly articulated.

2.12 The institution should provide adequate 
protection for students and staff from sex-
ually or racially motivated assault, harass-
ment, and discrimination. The institution 
should have a formal policy which makes 
clear their duty to protect students and 
staff as well as a fair, clear and accessible 
procedure for receiving complaints and 
disclosures which provides equal rights to 
all parties involved. Institutions should en-
sure those involved in any investigatory 
process have access to appropriate and 
effective support. Data on complaints 
should be centrally recorded, analysed 
and reported on, at the very least within 
the institution. All such policies should be 
clearly articulated.

2.13 Where students have been away from for-
mal education for an extended period of 
time, explicit help in learning skills should 
be provided.

2.14 Mechanisms should exist to ensure suffi-
cient feedback and response to students’ 
reactions to course delivery and content 
on the MBM.

2.15 It is expected that all programmes will 
contain some element of support through 
an online platform which students can ac-
cess off campus and out of hours.
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MBM DESIGN, CURRICULUM & ASSESSMENT

The MBM should be designed to rep-
resent the latest thinking in manage-
ment education, taking into account 
both market trends and societal aspi-
rations. It should have clearly articu-
lated learning outcomes which can be 
measured and mapped through to 
course learning outcomes and assess-
ment, a curriculum that is comprehen-
sive and integrative, and an assess-
ment strategy that is robust, varied 
and which adheres to standards that 
are consistently applied at the mas-
ter’s level.
 

3.1 Sustainable academic leadership is essen-
tial for a high-quality MBM, regardless of 
the primary faculty teaching model. There 
should be clearly defined roles relating to 
the academic leadership and administra-
tive responsibilities for an institution’s 
MBM programmes, with individuals iden-
tified for each. Those assigned roles of 
academic leadership should be credible 
and committed to the programme.

3.2 The institution should be able to demon-
strate a level and quality of professional 
leadership and support appropriate to 
the size of the MBM provision.

3.3 MBM programmes should be regularly 
reviewed to ensure that they continue to 

meet the needs of the market, taking in-
put from all stakeholders into account. 
The design and content of the pro-
gramme should embrace a range of rele-
vant theory firmly linked to the intercon-
nected world of sustainable leadership, 
business and management. Formal pro-
gramme re-design is expected to take 
place on a cycle of approximately every 
five years, based on a re-evaluation of the 
currency and achievement of learning 
outcomes.

3.4 Each individual MBM programme should 
have clearly stated aims, objectives and 
learning outcomes, which reflect the mis-
sion and strengths of the institution. 
Learning outcomes should be clear and 
explicit in describing what participants are 
expected to know and be able to do as a 
result of the programme. They should 
make clear the ways in which the institu-
tion recognises and assesses intellectual, 
analytical, personal and enterprise quali-
ties as well as the specific knowledge de-
veloped by the programme.

3.5 Learning outcomes should be mapped 
and measured against curriculum design 
and assessment, to ensure that the pro-
gramme is cohesive and that all intended 
graduate outputs are achieved.

3.6 Evidence should be provided that the 
MBM programme enables its partici-
pants to:

MBM DESIGN, CURRICULUM  
& ASSESSMENT
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 Have a positive impact on them-
selves, organisations, and society (in 
the broadest sense) for the benefit of 
all stakeholders

 Understand and respond through 
sound business practices to the chal-
lenges facing the planet (environ-
ment, climate change, global warm-
ing, social cohesion)

 Work within a team to achieve or-
ganisational goals within the context 
of sustainable development, contrib-
uting effectively to a diverse and in-
clusive environment

 Think critically and make decisions 
with integrity based on complex in-
formation, understanding the overall 
impact of managerial decision-mak-
ing

 Understand organisations and their 
stakeholders, and have an awareness 
of public policy and the regulatory 
environment

 Integrate functional knowledge and 
apply strategic management skills at 
a junior level in changing business 
environments

 Operate effectively and respectfully 
in cross-cultural settings

 Develop a management career and 
a commitment to lifelong learning

3.7 An MBM is a masters-level programme of 
study and is postgraduate in nature. Insti-
tutions should be able to demonstrate 
that masters-level learning is achieved 
across the programme, which should be 
embedded in either national or interna-
tional definitions. The design and ap-
proach of the programme should reflect 
the nature of students who may not have 
completed a first degree in business and 
management, and who may not have any 
practical managerial experience.

3.8 While all programmes should reflect the 
general character of the MBM, individual 
courses may be designed to meet the 
needs of a specific business function or 
sector. While it is encouraged that a pro-
gramme includes some specialisation ap-
propriate to the institution’s resources and 
strengths, the MBM should retain its gen-
eralist, broad character. Where an institu-
tion offers the MBM designation for a pro-
gramme which is recognisably functional 
or specialist in nature, the institution is 
expected to provide an explicit rationale 
for the MBM designation.

3.9 An MBM programme should encompass 
relevant knowledge and understanding 
of organisations, the external context in 
which they operate, their stakeholders 
and how they are managed. While a spe-
cific module is not expected for each of 
the below, all programmes should 
demonstrate that students acquire a sig-
nificant understanding of the major areas 
of knowledge which underpin general 
management, including:

(i) the concepts, processes and insti-
tutions in the production and mar-
keting of goods and/or services, 
and the financing of business enter-
prise or other forms of organisation

(ii) the concepts and applications of 
accounting, of quantitative meth-
ods and analytics, and manage-
ment information systems, includ-
ing digital innovations

(iii) organisation theory, behaviour, 
HRM issues and interpersonal com-
munications

(iv) the processes and problems of 
general management at the opera-
tional and strategic level;
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(v) Macroeconomics and microeco-
nomics

(vi) business research methods and 
consultancy skills

(vii) the impact of environmental forces 
on organisations, including ethical 
and social issues and risks as well as 
those associated with legal sys-
tems, policy, demographics and 
technological change

(viii) explicit coverage of the ability to 
respond to and manage change

(ix) business policy and strategy

(x) theories of leadership and entre-
preneurship

(xi) explicit coverage of the ability to 
respond to and manage issues of 
corporate social responsibility, sus-
tainable development and societal 
wellbeing

(xii) an understanding of the impact of 
ethics and risk management on 
business decisions and perfor-
mance, and on society as a whole

(xiii) further contemporary and perva-
sive issues, such as creativity, enter-
prise, innovation, e-commerce, and 
knowledge management

(xiv) the international dimension to the 
above, including political risk and 
contemporary processes of region-
alisation, emerging markets, global 
governance and globalisation 
 

3.10 To ensure an international dimension to 
the programme, the curriculum should 

take care to incorporate an understand-
ing of management styles and practices 
from different regions and cultures, and to 
include diversity in examples and/or case 
studies. Examples should encompass a 
range, from prevalent international busi-
ness standards to local norms and expec-
tations. International study opportunities 
are to be encouraged where they en-
hance the student learning experience.

3.11 An MBM should contain substantial evi-
dence of programme integration, ideally 
at multiple points throughout the pro-
gramme journey. In many cases, this is 
achieved primarily by an in-company pro-
ject which demonstrates each individual 
student’s ability to integrate the functional 
areas of management. Where included, 
such a project should be practically based 
and allow candidates to demonstrate an 
understanding of theory and its applica-
tion at master’s level. The expectations, 
learning outcomes and assessment crite-
ria should be made explicit. Research and 
consultancy skills training should be pro-
vided in preparation for the above. Any 
other methods of integration are accept-
able but evidence that such methods are 
effective and substantial is expected.

3.12 Evidence will be sought that programme 
design and review have incorporated an 
understanding of the balance between 
theory and practice, and between func-
tional and integrative teaching.

3.13 The development of personal skills is an 
important element of an MBM and should 
be a key and integrated element of an ac-
credited programme. The programme 
should be explicit about the means by 

MBM DESIGN, CURRICULUM & ASSESSMENT
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which transferable management skills are 
developed throughout the programme. 
Such skills include, but are not restricted 
to: the ability to manage change and risk; 
communication; teamwork; dealing with 
ambiguity; negotiation; problem solving; 
critical thinking; and values.

3.14 Innovation in MBM programme design 
and delivery is strongly encouraged, par-
ticularly in the ways in which such devel-
opments enhance integration, sustaina-
bility, personal growth, and the sharing of 
experiences between students.

3.15 The key purpose of student assessment is 
to enable students to demonstrate that 
they have met the objectives and 
achieved the learning outcomes of the 
programme at the standard required for 
the award of an MBM degree. The assess-
ment scheme should have detailed crite-
ria and specify the range and relative 
weights of the various assessment meth-
ods used; it should be comprehensive 
and consistent across the various subject 
areas and underpinned by a suitable as-
sessment strategy.

3.16 The assessment scheme should reflect 
the particular aims and characteristics of 
the course. A diverse approach to assess-
ment methods is expected, and individu-
al assessment (including examinations) 
should play a balanced role in any such 
scheme. The school should provide an 
explicit and convincing rationale when in-
dividual examinations are not used within 
the overall assessment strategy, since 
they are seen as valuable in testing intel-
lectual rigour under controlled conditions. 
While innovation in assessment methods 

is encouraged, particularly where new 
teaching and learning methods are being 
used, detailed evaluation by the school of 
such innovations will be looked for.

3.17 Assessment should also be used to pro-
vide feedback to students in a consistent 
and timely manner and assist in subse-
quent individual and group learning.

3.18 Evidence is required that steps are taken 
to ensure that the individual’s own work is 
being assessed, with an explicit policy 
with regard to plagiarism.

3.19 Assessment standards should be consist-
ently reviewed and applied at master’s 
level across the programme and the port-
folio. This includes instances where deliv-
ery and assessment are undertaken at 
partner sites and on student exchanges.

3.20 The applied nature of some of the MBM 
requires a variety of teaching and learning 
methods, including lectures, seminars, 
workshops, action learning, reading, indi-
vidual and group projects, distance learn-
ing, computer-based training and in-com-
pany training. Cooperation of employers 
is to be encouraged and it is expected 
that some of the learning will be practical-
ly based.

3.21 The duration of an MBM programme is 
expected to be equivalent to at least one 
year of full-time study and, typically, 24-36 
months of part-time study. In all cases, a 
clear and managed progression rate 
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needs to be maintained and an upper 
limit, in exceptional circumstances, of 
no more than seven years should be set. 
Where the duration of a programme is 
shorter than the prescribed range 
above, the school should provide a 
clear rationale and evidence that the 
contact hours and learning effort set out 
in criterion 3.23 are met.

3.22 An MBM programme will correspond to 
the equivalent of at least 1,800 hours of 
learning effort, which should incorporate 
suitable time for faculty–student interac-
tion (contact time), group work, individual 
reading and preparation, and reflection. 
The design of the programme should en-
sure that this can be achieved within the 
standard set duration, accounting for oth-
er responsibilities that students will have 
outside the study environment.

3.23 The total number of contact hours is ex-
pected to be at least 300. Contact hours 
are defined as compulsory interaction be-
tween the learning group and faculty, 
which would be delivered entirely synchro-
nously in traditional delivery modes. The 
minimum requirement for the synchronous 
elements in a programme is expected to 
be 100 hours, usually reserved for online 
delivery, which can include the use of de-
monstrably effective technologies that en-
able synchronous interaction between stu-
dent learning groups and faculty. In all 
cases, the balance up to the minimum total 
of 300 contact hours should be delivered 
and should be composed of mandatory 
and interactive faculty-student group 
learning as well as mandatory, interactive 
and faculty-supervised peer-to-peer group 
learning. Demonstrable feedback loops 
should exist, delivering feedback from fac-
ulty and peers, respectively.

3.24 Acceptable delivery modes range across 
a spectrum, from traditional face-to-face 
programmes through to those which are 
fully online, with many blended variations 
in between. Innovative approaches to de-
sign and delivery are welcomed if they 
enhance learning opportunities and can 
maintain the coherence and integrity of 
the course while meeting the general 
standards outlined in this document.

3.25 Some programmes may be designed to 
deliver a significant part – or indeed all 
– of the learning experience online, 
ranging along a spectrum from offering 
one section or module of the course on-
line, to ‘blended learning’, to fully online 
for the entire programme. In such cases, 
it is expected that all standards outlined 
in this document will continue to be met. 
Programmes delivered by such modes 
should ensure that students receive an 
equivalent learning experience to that of 
students studying on a face-to-face ba-
sis. Flexibility may be enabled but should 
not be to the detriment of the student 
learning experience, which requires a 
certain intensity to allow for suitable 
knowledge transfer and integration to 
occur. Within this framework, the criteria 
may be adapted to account for a signifi-
cant evolution in technology-assisted 
learning that may occur throughout the 
lifecycle of this document. Accreditation 
will therefore focus, in particular, on ex-
amining evidence that there is:

(i) a physical base from which the pro-
gramme operates, which provides 
an effective logistical and adminis-
trative infrastructure that ensures 
that all participants engage with 
the programme as intended, that 
monitors this engagement, and 
that consistency is maintained year 
on year. This should also extend to 
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include local teaching and support 
facilities, where appropriate

(ii) a quality assurance system specifi-
cally designed to ensure the contin-
ued quality and currency of all staff, 
systems and teaching materials, 
with a systematic process of period-
ic quality review

(iii) remote out-of-hours access for all 
students to the necessary study 
materials, library resources and 
software, with dedicated technical 
support available and readily acces-
sible

(iv) consistent and accessible academic 
leadership which provides cohesion 
for the programme underpinned by 
appropriate research and scholarly 
activity, and which has responsibili-
ty for the review of course content, 
delivery and academic standards

(v) a tailored system of programme 
management and support, ensur-
ing transparent coordination and 
regular communication between 
the various units involved in the de-
livery of the programme and the 
entire student journey

(vi) a customised system for regular 
and responsive student engage-
ment with the institution, to include 
access to academic and support 
staff, student feedback and pasto-
ral care;

(vii) a means to ensure that all students, 
including those studying online, re-
ceive appropriate career develop-
ment opportunities, in addition to 
evidence that the development of 
transferable skills is addressed ex-
plicitly

(viii) a transparent system to regularly 
monitor student interaction and 
progression on the programme, 
with effective means to remedy any 
issues that arise as a result of this 
monitoring

(ix) a structured, effective and interac-
tive platform to provide, encourage 
and monitor interaction within stu-
dent peer groups and between the 
students and faculty/tutors both 
synchronously and asynchronously, 
across key elements of the course. 
This should provide an effective 
means for group work as well as an 
opportunity for networking and 
peer support

(x) a robust and secure assessment 
system which guards against pla-
giarism, ensures the correct identity 
of submitted work and allows for 
appropriate feedback to students, 
both formative and summative.
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IMPACT

Impact is a transversal principle that is 
integral to all principles. Therefore, 
the institution should articulate a clear 
definition of its desired impact, and 
have formulated a strategy, with clear 
milestones that are appropriately re-
sourced, to achieve the desired im-
pact. Furthermore, it should have au-
thentic and measurable policies in 
place to analyse its impact. The insti-
tution should demonstrate, in particu-
lar, how it (and its MBM portfolio) 
makes a positive contribution to the 
sustainable development of partici-
pants, organisations, its immediate 
ecosystem and wider society.

MBM graduates should be able  
to demonstrate significant career 
acceleration as a result of their MBM 
and should be supported in  
their continual development by the  
institution.

4.1 The institution should have a clearly artic-
ulated definition of impact, with an au-
thentic and measurable analysis of the 
way in which the business school and its 
MBM portfolio make a positive contribu-
tion to the sustainable development of 
individuals, organisations, its immediate 
ecosystem and wider society.

4.2 It is expected that the school engages 
and maintains outreach activities that 
contribute to some, if not all, of the com-
plex challenges the world is facing.

4.3 Faculty output should have a demonstra-
ble impact on pedagogy and student 
learning which clearly contributes to MBM 
teaching. Furthermore, faculty members 
who teach on MBM programmes are ex-
pected to have a demonstrably current 
impactful engagement with academia, 
industry, government or civil society. It is 
expected that the school’s research out-
put is relevant and impactful, whether in 
terms of scholarly impact, teaching and 
learning impact, managerial or industry 
impact, policy impact, or societal impact. 
The output should be consistent with the 
school’s mission and definition of impact.  
It is also expected that the school has 
measures in place to demonstrate this im-
pact.

4.4 Learning outcomes should explicitly spec-
ify how the programme will prepare its 
participants not only for employability 
success but also for contributing to the 
sustainable development of organisations 
and wider society, and to responsible so-
cial engagement.

4.5 The curriculum is expected to explicitly 
address and cover issues around respon-
sible management, how and why busi-
nesses should be a force for positive 
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change, sustainable development, and 
societal wellbeing. These issues are ex-
pected to be integrated into both discipli-
nary and interdisciplinary courses.

4.6 The institution should have appropriate 
mechanisms to regularly review the long-
term success and impact of graduates, 
and to evaluate the currency and achieve-
ment of programme learning outcomes.

4.7 An accredited MBM should be able to 
provide evidence of significant impact 
and return on investment for its graduates 
and other stakeholders. When assessing 
the overall quality of the programme, 
consideration will be given to the value 
added by the MBM programme to an 
early managerial career. Views and expe-
riences of appropriate alumni, employers 
and sponsors will also be sought. The 
transfer of learning from the programme 
to the place of work will be evaluated, 
and evidence that these outcomes are 
being met by graduates in the workplace 
is expected. An inclusive view of the 
measurement and articulation of impact 
and the return on investment of the MBM 
is encouraged, taking into account factors 
that include contribution to society and 
value creation.

4.8  Facilities should exist to assist in appro-
priate employment for students at the  
conclusion of their studies, with career 
development opportunities available ir-

respective of delivery mode and em-
ployment status. 

4.9  A well-established and active association 
of MBM alumni is expected, which pro-
vides tangible networking and lifelong 
learning opportunities for its members.
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